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Abstract
This research observed three preschool teachers working from 8:00 to 18:00 in Taiwan, recording their behavior every two hours
for a total of 30 days. The results showed that preschool teachers had most negative and the least positive emotions between
10:00 and 14:00. At this time, the children did not learn or take care of themselves well, thus leading to the teachers’ negative
feelings. However, between 16:00 and 18:00 the preschool teachers had the most positive and least negative emotions, because
this is when the students had already gone home.
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1. Introduction
Emotion is one of the factors which influence brain development and learning ability; because emotions create
unique body and mind statuses for individuals; such as behaviours; memories; and motivations. Attention follows
emotions to create meaning and to form self memory thoroughfares. Therefore; emotions are closely bound up with
learning; and this has been supported by recent research. Goetz et al. (2006) proposed several reasons why it is
important to study students’ emotions. 1) Students’ emotional experiences are highly related to their subjective sense
of well being; 2) the influence of emotions on the quality of students’ leaning and achievements is now an important
topic of discussion; and 3) students’ emotions can affect teaching effectiveness and learning efficiency with regard
to classroom communication. In short emotions can affect both interest in learning and the level of learning
achievement. According to statistics from Taiwan’s Ministry of Education (2009); 99% of children of the right age
(about 4-7years) have studied in preschools; and thus; they start gain experiences during this period; which are
likely to influence their future learning.
“Emotions” are the short and strong feelings produced after certain stimulations (Linnenbrink & Pintrich; 2002;
Pekrun et al.; 2002; Russell; 2003; Beedie et al.;2005). Cornelius (2000) synthesized that the literature and divided
emotions into six types: happiness; sadness; fear; disgust; anger; and surprise. From the Chinese Confucian point of
view; emotions are produced under natural circumstances; and thus are natural reactions that can be produced
without learning. The theory of Emotions as Social Information (EASI) emphasizes that emotions are not only felt;
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but also expressed in social interactions. This means that other people may observe our emotions and may be
influenced by them (Reis & Collins; 2004). Fu and Hsu (2009) studied the events which cause teachers’ emotions;
based on a number of interviews with preschool teachers; and listed the following items: children’s self care (e.g.;
children can eat or go to the bathroom alone); children’s learning at schools(i.e.; children can learn the curriculum
well); interactions between teachers and children (e.g.; children know how to communicate with their teacher);
interactions between colleagues (e.g.; teachers can discuss issues of importance in their life and work); and
administrative affairs (i.e.; teachers can deal with school work that does not directly relate to teaching).
A classroom is a microcosm an epitome of society. From an EASI perspective; both teachers’ emotional reactions
and processes of providing information are important factors which influence children’s learning. In Taiwan;
preschool teachers must arrive at work before 7AM; and leave around 6PM; and thus it is clear that they work very
long hours. Consequently; the emotional experiences given to children by preschool teachers are a factor which
cannot be neglected when considering their learning and growth. Therefore; in order to further understand preschool
teachers’ emotional transitions and to define the categories of emotional events; the time and content of such events
for preschool teachers is recorded in this research. This is undertaken in order to explore preschool teachers’ current
status; propose workable solutions to any problems that might be found; and construct an environment which is
good for both children’s learning and preschool teachers’ professional growth.
In short; the aims of this research are as follows:
z To understand preschool teachers’ emotions at various time period at work.
z To explore the causes of preschool teachers’ emotional events.
2. Methodology
2.1. Participants
The participants are three currently working preschool teachers. The time and content of their emotional events in
preschools was recorded by the researchers. The three individuals qualified as research subjects because they were
interested  in  the  focus  of  this  study;  and  were  willing  to  cooperate  with  regard  to  both  the  interviews  and
observations. All three teachers have more than 10 years work experience in preschools; and are thus very capable at
both classroom management and teaching.
Table 1. Research Participants’ Basic Information
 Research Participants Years of Teaching  Educational Background AGE
T1 10  University 35
T2 13  High School 33
T3 20  High School 40
2.2 Observer Training
The three research assistants in this research are senior university students from the Department of Early
Childhood Caring and Education; each of whom had completed courses in psychology and educational psychology.
Before the observations; they watched video of live teaching in real classrooms; which helped them to get familiar
with and agree on the expression of such emotions as joy; anger; fear; sadness; disgust; and so on; and thus they
undertook the actual observations with similar perspectives.
2.3 Data Collection and Processing
This study aimed to recognize the various emotions expressed by preschool teachers during their work; and to
explore the influence of these. In doing this; it was necessary for the researcher to understand the subjects’ internal
lives and personal characteristics (Huang; 1996).
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In order to understand preschool teachers’ emotional transitions in natural circumstances; observations were used
to gather data. The emotional statuses of the three research participants were recorded reports five times a day
(every two hours from 8AM to 6PM); from 2009/7/1 to 2009/7/31. Every day was divided into five time periods for
recording what was observed. The three research assistants started to observe the research participants at 8AM;
recording all the events with obvious emotional reactions from the preschool teachers’ in each time period. For
example; “The teacher was very happy and praised a child for helping another child in work”; or “A  child  was
scolded for running around”. After the research assistants recorded the events; the research team discussed and
categorized them. The first example above was tagged as eliciting “joy”; while the second one was tagged as
producing “anger”. If there no emotions were observed; the tag is was zero. A total of five emotions were
recognized in this study; namely: joy; anger; fear; sadness; and disgust. Finally; the number emotional reactions in
each category for each subject were calculated.
There  are  two  reasons  why  we  did  not  standardize  the  observation  data:  1)  All  of  the  observation  data  was
approved by the research participants; and carry on the emotion events; 2) The three participants did not express the
same emotions for the same kind of events. Therefore; this research also considered the number of times an
emotional event occurred in the observation records.
3. Results
During the time period observed; the three preschool teachers experienced a total of 110 “anger” events; 60 “joy”
events; 30 “disgust” events; 11 “fear” events; and five “sadness” events.
3.1 Emotions and Time of Day
It can be seen from Figure 1 that the preschool teachers most often felt the emotion of “anger” in the time period
of 12:00~14:00(30 events); followed by 10:00-12:00(24 events) and 14:00-16:00(22 events). They most often had
the emotion of “joy” in the time period of 16:00-18:00(10 events); followed by 08:00-10:00(18 events) and 10:00-
12:00(11 events). They least often felt the emotion of “disgust” in the time period of 08:00~10:00; although this is
the time period when they most often showed the emotion of “fear”. “Sadness” was the least emotion during the
time period observed; there have 3 events at 10:00-12:00.
Fig 1. Preschool teachers’ emotion and time of day
3.2 Emotional Events
It  can  be  seen  from Figure  2  that  the  preschool  teachers  most  often  felt  of “anger” in the emotion events were
“children’s self care” (57 events); followed by “children’s learning at schools” (20 events) and “interactions
between teachers and children” (19 events). They most often had the emotion of “joy” in the emotion events were
“interactions between teachers and children” (27 events); followed by “administrative affairs” (12 events) and then
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“children’s learning in schools” (11 events). The emotion of “disgust” was “children’s self care” (14 events);
followed by “interaction between teachers and children” (8 events).  Emotional events caused preschool teachers
“fear” were “children’s self care” (8 events) and “interactions between teachers and children” (8 events). “Sadness”
was the least emotional expression events.
The emotional event which most often caused the preschool teachers’ “anger” was “children’s self care”; which
also  caused  their  emotion  of “disgust”. In addition both “children’s learning at schools” and “children’s getting
along with each other” caused the teachers’ emotion of “anger”. Interestingly; “interactions between teachers and
students” not often caused the emotion of “anger”; but was also the event that most caused the teachers to
experience “joy”. “Interactions between colleagues” caused the preschool teachers of “joy”; and “administrative
affairs”  also most “joy” of another emotional expression.
Fig 2. Preschool teachers’ emotion events
4. Conclusion and Limitations
The most common emotion observed in the preschool teachers was “anger”; which often occurred from
10:00~14:00. In preschools in Taiwan; 10:00~14:00 seems to be the most important period of time for children’s
learning; in this period; children learn consciousness of knowledge. Occurring just before the period of
12:00~14:00; which is children’s lunch break; an important time for them to develop their self care skills. They
learn how to take care of themselves; and get along with peers. Consequently; the teachers’ negative emotion of
“anger” from 10:00~14:00 is likely to have significant influences on children’s learning (the learning of academic
and  life);  and  teachers  should  consider  this  during  their  classroom  practice.  From  the  observation  data;  we  find
children had not a good order and can't with concentration listen to teacher. All of these were the main reason made
teacher got angry.
The time period in which the preschool teachers showed the emotion of “joy” most often was after school (16:00-
18:00). The working hours for preschool teachers are very long; therefore they always look forward to the time
when the students go home; and hence feel “joy” during this period. Some scholars have studied preschool teachers
in  Taiwan;  and  found  that  there  is  a  lack  of  staff;  leading  to  a  heavy  workload.  In  addition;  the  salaries  of  such
teachers are relatively low; with few benefits and many undefined responsibilities (Lin; 2000; Lin; 2003). It is thus
no wonder that the time after the children have left the school is the happiest for preschool teachers.
From the observed data; it can be found that preschool teachers were angry with children’s self care. In other
words; the development of children’s ability of self care gives preschool teachers quite a lot of pressure at work.
This is perhaps because parents have not properly educated their children in such things; and instead have shifted the
responsibility for teaching self care onto preschool teachers. To combat this; and thus reduce teacher’s feelings of
“anger”; parents should take a more active role in teaching their children to take care of themselves.
For this research; three preschool teachers had been observed for a month in their working places. Because the
time period of observation is long and it  was hard to find teachers who were willing to cooperate; the sample was
composed of only three preschool teachers; others weren’t taken into account.
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The descriptions of emotional events can still help to uncover the processes of preschool teachers’ emotional
transitions at work; and to categorize these events. However; we must note that; in their classrooms; preschool
teachers have many more angry events than joyful ones. Song (2007) pointed out that preschool teachers are
children’s role models with regard to learning about emotion. In a classroom; if a teacher can show positive
emotions all the time; the students will also feel happier and more positive. Unhappy experiences are bad influences
on children; and every teacher should keep this in mind; so that unnecessary problems do not arise due to their own
poor management of emotions. In addition; it is widely acknowledged that the working hours of preschool teachers
in Taiwan are too long. The management of schools should thus work to address this issue; so that preschool
teachers can be good “role models of emotion” under reasonable working conditions.
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